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young people. With this, Standing coined the term ‘precariat’ to
describe this new class. The precariat class is composed of millions of
people across the globe who are living and working in conditions of
uncertainty and insecurity (Kania, 2013; Standing, 2011, 2014).
Additionally, precariats are often searching for a place of belonging,
which can at times lead to finding that sense of place with dangerous
candidates and ideologies (Standing, 2011, 2012, 2014). H(_)wever, to
promote more civic dialogue within classroom spaces it is important
to utilize the communication tools available to encourage students to
become emotional citizens.

Understanding Emotional Citizenry

As precariats are struggling to find their place in our political soci-
ety, a push to connect citizens to the politicgil and democratic realm
is necessary. Askins (2016) points to a solution called gmouonal citi-
zenry. Emotional citizenry is “embedded in the complexities of places,
lives and feelings, beyond claims to and exclusions from nation-
statehood” (Askins, 2016, p. 515). The term citizenry itgelf is usually
referred to as a body of people and thus, individual bodies and emo-
tions mutually co-constitute a broader body politic that exceeds the
formal political sphere. However, the processes through which these
bodies experience and practice citizenry and community has become
more complicated. There are greater complexities in migration trends
and critical issues of diversity, identity, and social relations at a local
level that are becoming more multifaceted (Askins, 2016; Leitner &
Ehrkamp, 2006; Linklater, 2010).

Moreover, as transportation and travel options continue to increase,
so do interethnic and intercultural encounters across the globe
(Askins, 2016; Bauder, 2014; Staeheil, Ehrkamp, Le_itper, & Nagel,
2012). Therefore, emotional citizenry requires recognition and inclu-
sion of all, including those that may be different. This step of accep-
tance is crucial to civic engagement because, as Leitner and Eh;k.ar'np
(2006) argue, when individuals fail to recognize cultures, ethnicities,
races, sexualities, and genders that are different from themselves, tr_ley
are actively reinforcing the struggle some individuals have searching
for place and space (Askins, 2016).

It is critical to also note that emotional belonging is always political
and economic, meaning it is embedded in culture (Ahmed, 2004a).
While emotions themselves are socially and culturally constr'u'cted,
they cannot be reduced to shared understandings of specifically
labeled emotions. Furthermore, particular emotions cannot be labeled
to constitute a particular form of social relation (Ahmed, ZQO4a,
2004b: Askins, 2016). However, as we continue to promote emothnal
citizenry and political engagement especially amongst precariats, it 1
essential to utilize intercultural praxis to foster dialogue within these
spaces of difference.
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Encouraging Intercultural Praxis

While political discussions may be difficult, the six dimensions of
intercultural praxis outlined by Sorrells and Nakagawa (2008) can
help to facilitate civil dialogue with students in the classroom and on
forensic teams. According to Nakagawa (2016), “the value of intercul-
tural praxis resides in its capacity to reveal and critique how culture,
history, and power align with communication practices that may
serve or subvert social justice in everyday events and interactions” (p.
13). This tactic allows multiple “ports of entry” for navigating local
and global interactions (Sorrells & Nakagawa, 2008).

The first dimension is inquiry. This is where the asking and answer-
ing of questions is encouraged. However, in order for this dimension
to be successful, there has to be a genuine interest in learning, grow-
ing, and understanding. As educators, it is our role to guide the learn-
ing processes of our students, whether it is in the introduction of a
controversial topic or how we present arguments and evidence. The
inquiry dimension is not just for the students, however. We also have
to be willing to take risks, suspend judgment, and be changed by the
interactions when we ask questions.

The second dimension is framing. This point of entry is where
standpoint, history, and context intersect. The dominant framing of
the U.S. cultural standpoint is characterized by Audre Lorde (1984) as
“white, thin, male, young, heterosexual, Christian, and financially
secure” (p. 116). Nakagawa (2016) argues that “this normative frame
sets boundaries for the construction and regulation of identities and
communities, always already racialized, gendered, sexualized, class
based, and invested in manifold and contradictory social and cultural
interests” (p. 15). This frame extends into forensics in myriad ways.
Several scholars point to racism, sexism, and the reinforcement of a
dominant value system as being responsible for the lack of women
and minorities participating and succeeding in forensics (Hobbs &
Hobbs, 1999; Loge, 1991; Rogers et al, 2003; Sowards, 1999). By being
aware of the frames of reference that include and exclude individuals,
we can enable authentic dialogues amongst our students.

Positioning is the third dimension. Here issues of power and place
determine perceptions. Aiding students in the understanding of how
socially constructed categories of diversity position us, in terms of
power, is imperative within this dimension because our positioning
impacts how we make sense of and act in the world. It is our respon-
sibility to help students recognize who can speak and whose knowl-
edge is privileged and to help them work through the discomfort.
According to Wehbi and Turcotte (2007), “challenging students to
reflect on their positionality and subjectivity is a crucial pedagogical
practice for creating holistic and socially responsible practitioners” (p.
7). The exploration of positionality must be approached as a starting
point, not an endpoint, however. Therefore, our goal is to make “val-
ues, judgements and decision-making explicit, rather than to claim
that they are not there,” (Gibbons & Gray, 2004, p. 37) because “one
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cannot discuss the self (the personal) without considering society
(political); nor can one discuss society (political) without considering
the self (personal)” (Campbell & Baikie, 2013, p. 462).

Dialogue is the fourth dimension. With dialogue, we can converse,
meanings flow and new understanding can emerge. According to
Bohm (2013) “[dialogue] is a place where there is not authority, no
hierarchy, where this is no special place—sort of an empty place,
where we can let anything be talked about (p. 49) and where it is pos-
sible to open up judgments and assumptions” (p. 53). Wierbicka
(2006) further contends “[dialogue] implies that each party makes a
step in the direction of the other” (p. 692). In this perspective, dia-
logue requires connection, empathy and respect. Our encouragement
and engagement with our students that foster dialogue is imperative
to stretching across the political boundaries and having difficult con-
versations in productive ways.

The fifth dimension is reflection. In this dimension, we think before
we speak and encourage our students to do the same. Reflective
inquiry has been conceptualized as the fundamental process through
which human beings gain knowledge from their experiences (Fenwick,
2001; Mleris, 2007). Inherent in this reflection is the ability to observe
and alter our perceptions and actions. By structuring reflection activi-
ties, we help students to learn from their experiences (Eyler et al,
1996; Guthrie & Betrand Jones, 2012). In order for meaningful reflec-
tion to occur, however, we must secure intellectual and emotional
spaces that promote a high level of connectedness.

Action is the final dimension where we call for the linking of inter-
cultural understanding with responsible actions to make a difference.
Here we challenge stereotypes, prejudice, and systemic inequities, and
promote to the use of positionality and power to generate alternative
solutions to create a more socially just, equitable, and peaceful world.
The temptation in this dimension is to try to erase or overcome ste-
reotypes. Nakagawa (2016) reasons that this is futile, because “all
interaction is always already mediated by historical, cultural, and
political frames (including stereotypes) enabling us to communicate
formally, informally, or intimately, or to decide to interact at all” (p.
21). But it is not about eliminating these frames; rather, we should
encourage the engagement in critical conversations about how every-
day practices sustain power and knowledge that perpetuate these
representations and to find ways to advance social justice.

Conclusion and Future Implications

The pull of unrest continues to shape our country’s political atmo-
sphere and serves as a reflection of a collective response. With the
necessity to become and remain an informed citizen, pressure builds
upon the civic duties of educators; simple class and team conversa-
tions can lead to dramatic changes in perspective and open students
to ideas beyond their range of privilege. While students have adapted
a precarious approach to formulating an opinion in regard to politics,
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varying views have the ability to shift and become drastically altered
through discourse. Forensics proves to serve as an effective avenue for
dialogue, discussion, and educational debate. It is crucial that stu-
dents are able to engage in informed conversation as well as be advo-
cates for reformation. Forensics allows for students to not only reap
the benefits of the activity, but also allows them to be active partici-
pants in discourse with their peers and as students in a classroom
setting. Simultaneously, it is essential for educators to promote
involvement and have the ability to facilitate these conversations.
With this, the necessity for a shift in pedagogical practices applied by
educators is the tool for change and must be used with an actively
participating group. Applying tactics such as decolonizing power and
privilege, debunking dominant value systems, and encouraging inter-
cultural praxis inevitably leads to curating well-informed citizens with
the ability to confidently articulate their political ideologies.

With an active response and proper techniques, political discourse
can flourish. If students are unwilling to engage, especially due to
interferences such as emotional citizenry, lack of identity, and lack of
cultural intersections, the process becomes null. Forensics becomes a
backbone in changing the political atmosphere more than ever, While
political engagement on college campuses is often mixed with par-
ticipants who are informed and others who are not, forensics quickly
forces its contributors to expand their mindset. The simple fact that
forensics does not tolerate exclusion by any means regarding race,
gender, age, disability, or any other minority status, allows for a range
of thought to prosper within the space. In all, for civic engagement to
increase within the current political climate, it is essential for educa-
tors to promote discourse through a shift in inclusive pedagogy, and
for students to be willing to openly and actively participate in discus-
sion beyond their realm of insight.
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BOOK REVIEW

Kiewe, A., & Houck, D. W. (2015). The effects of rhetoric and the
rhetoric of effects: past, present, future. Columbia, SC: The
University of South Carolina Press.

Reviewed by DAVID BAILEY, SOUTHWEST BAPTIST UNIVERSITY

Forensic educators devote considerable time teaching students to
be effective rhetorical practitioners. We do this because rhetoric (in its
various forms) holds a strong suasory power over audiences from con-
test judges to potential employers. The assumption that rhetoric does
(or at least can) have a powerful effect is, thus, at the heart of the
forensics educational enterprise. Yet, for about two decades now,
scholars of rhetorical theory and criticism have devoted much atten-
tion to responding to a challenging counter-claim—the idea that
rhetoric’s effects (in the American Presidency at least) are far more
limited than one might think. This counter-claim comes partially
courtesy of political scientist George C. Edwards Il who throughout
his career has argued that presidential rhetorical efforts to sway public
opinion seldom work. In his 2003 book On Deaf Ears: The Limits of the
Bully Pulpit Edwards argues that American presidents are usually
unable to use the rhetorical powers of the bully pulpit to secure public
support for their policy initiatives. Edwards’ arguments over the years
have sparked a series of responses in book chapters and articles from
rhetorical critics pointing out either clear instances of presidential
rhetorical influence (Zarefsky, 2004) or endeavoring to argue that
moving the public opinion needle is not all that there is to under-
standing the concept of rhetorical effect (Medhurst, 1996).

This ongoing controversy gives rise to an intriguing thirteen-chap-
ter volume The Effects of Rhetoric and the Rhetoric of Effects: Past,
Present, Future edited by Amos Kiewe and Davis W. Houck. The book
is conveniently divided into three parts including: a theoretical explo-
ration of the concept of effects in rhetoric, case studies of rhetorical
effects within the field of public address, and a consideration of new
ways of understanding the concept of effects. “After some eighty-five
years of arguing its merits and pitfalls, it is easy to dismiss any new
discussion on rhetoric’s effects as a tired endeavor” Kiewe and Houck
explain in the introduction (p. 2). “Rather, we come at this discussion
with a serious concern—that we have relegated the study of effects
largely to disciplinary oblivion, and yet the importance of rhetoric,
we believe, cannot stand on firm scholarly grounds without acknowl-
edging that the primary instrumental function of rhetoric is to influ-
ence others . . .” (p. 2). The authors of the various chapters each
provide insightful and noteworthy contributions to the discussion.
The first section carefully establishes the need for additional work in
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this area and provides some useful touchstones that help students of
rhetoric understand the issues involved. Carole Blair’s contribution in
part one is both entertaining and instructive. Blair problematizes the
rhetorical discipline’s search for an articulation of effects by compar-
ing it to the Eagle’s classic rock song “Hotel California.” “The beast of
effect is still very much alive” she notes in homage to the lyric “they
stab it with their steely knives but they just can’t kill the beast” (p.
46). These and the other contributions in part one establish the prob-
lems and opportunities created by past and present attempts to articu-
late the effects of rhetorical texts.

Part two features a series of intriguing case studies of rhetorical
efficacy. The artifacts chosen for analysis by the various authors run
the gambit from often-analyzed texts (Paine’s Common Sense,
Washington’s Farewell Address, the Declaration of Independence, and
Roosevelt’s Fireside Chats) to those that have received less scholarly
attention such as activist Larry Kramer's polemical writings and
speeches. Each case study provides an opportunity to better under-
stand rhetorical effects. For instance, Erin Rand’s chapter on Larry
Kramer's rhetoric is not just an analysis of his discourse but an invita-
tion to theorize about the forms of polemical rhetoric. Rand’s work
challenges rhetorical critics to deepen their understanding of publics
and agency—topics which are key to reconceiving the effects of rhet-
oric.

Part three endeavors to push the boundaries of cur understanding
of rhetoric. For instance, Greg Dorchak’s contribution considers the
potential for music to be a subject of rhetorical analysis. In this sense,
Dorchak’s essay is not news. However, his approach is novel in that it
offers a departure from the traditional methods of rhetorical criticism.
Featured heavily in Dorchak’s analysis are concepts such as commu-
nity, virtuosity, and evolution. The other chapters in this part of the
volume, such as Aaron Hess’ combination of extant critical methods
with ethnography, try to chart similarly innovative approaches.

From beginning to end the volume delivers on what it promises—a
discussion about the importance of developing a deeper understand-
ing and a more elaborate scholarly vocabulary for articulating the
efficacy of rhetoric. Along the way, the reader is treated to an in-depth
consideration of the efficacy conundrum. If rhetoric is often effica-
cious, why are there many instances where an effect is difficult (or
impossible) to ascertain? Part of the answer to the question is that
effects are not always what we believe they are or should be. This
volume does not promise to forever settle the matter of the difficulty
of articulating the effects of rhetoric. What it does promise (and ulti-
mately delivers on) is an intelligent discussion of this basic question
and a challenging reconceptualization of what we mean by effects.

As is the case in any such ambitious work, there are places where
the discussion is either limited by the type of rhetoric the author has
in mind or it simply does not go far enough. As previously noted,
most of the authors (especially Kiewe and Houck) use George Edwards’
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critique of public address scholars as the primary rationale for the
exploration. While Edwards’ argument merits response—working so
hard to refute his critique tends to limit the inquiry to mostly public
address (often presidential) and political writings. In the concluding
chapter authored by Davis Houck one may notice a similar limitation.
Houck argues that rhetorical critics need to do a better job of deter-
mining the audience’s reception or reaction to a message. To prove his
point he references his own work of diligently reading letters written
to President Franklin Roosevelt from citizens in response to his first
inaugural address. Apparently, this process made Houck’s analysis of
Roosevelt’s speech better. “I went back to the drafts of the address. [
read them with a new set of lenses—those who’d actually heard or
seen FDR speak on March 4, 1933. . . . I came away a bit humbled by
the process. Maybe these folks knew some things a trained rhetorical
critic didn't” (p. 287). Certainly, this type of archival research
improved Houck’s project and altered (probably for the better) his
analysis of FDR’s iconic speech. However, this approach would not
work universally when and where more diverse rhetorical artifacts are
involved. If no response archive is available, are rhetorical critics
unable to do thoughtful analysis or assess effects? Houck does not
(because he cannot) answer this question.

Putting aside these minor difficulties (which would be involved in
any such project) the work contained within this volume is excellent.
Rhetorical texts of almost any variety do not lend themselves to easy
formulaic answers. Thankfully, this book does not offer easy formu-
laic answers to the efficacy conundrum. What it offers is a thoughtful
discussion and (more importantly) a challenge and an invitation to
participate in the discussion. This is a good thing. After all, what more
can we expect of any good piece of scholarship?
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